ABSTRACT
INTRODUCTION
English has become the global language (Crystal, 2003; Murata & Jenkins, 2009) . English is a language that is used in news, advertisement and films even in non-English speaking countries. In addition, English has become important in the world of employment. Many job seekers in non-English speaking countries are required to master English. They have to prepare application letters, other documents and interview in English. More and more non-English speaking countries use English for their daily communication as a second language, and even as the official language in academic settings and government offices (Crystal, 2003) . For example, Singapore has used English in academic settings since 1816 and it has become more and more popular in other settings such as employment since 1900 along with Malay, which became Singapore's national language in 1959 (Lim, 2004) .
People have always referred to English as British or American English, but since English has become global, there have been a wide variety of Englishes (Crystal, 2003) . The English used in Singapore is usually called Singapore English or Singlish (Lim, 2004; Crystal, 2003) . Singlish has its own characteristics such as its strong cultural influence, which make it different from English used in other countries. As the need for English language ability develops, governments in non-English speaking countries try to introduce English as early as possible. For example, the government of Turkey introduces English to fourth graders (Kirkgöz, 2008) and English language teaching has become a great industry (Crystal, 2003) . In addition, the teaching of English to speakers of other languages has become of interest to a large number of researchers and there has been no agreement on the best way of teaching English. Teaching English in the 1960s and 1970s focused more on grammar lessons (Soler & Martinez-Flor, 2008) . In the early 1980s, Communicative Language Teaching (CLT) became popular because it focused on the communicative competence of the students rather than on accuracy (Widdowson, 1979; Hughes, 1983) .
Technology has also influenced the way English is taught in schools. The development of the Internet has encouraged some teachers to take advantage of it. Computer-assisted Language Learning (CALL) has made big impacts on teachers' ways of teaching. In addition, many teachers use blogs, computer software, and other media to work on students' creativity and confidence to communicate in English because the media provides authentic materials for the students to learn (Yang, 2009; Mitchell, 2008) . Because English is often a foreign language, not used in daily conversation, it has attracted scholars to do research on the languages used to teach English. Is the use of the first language recommended? What is the ideal portion of the first language in foreign language classes? Should English be used all the time during the lessons? How would teachers avoid misunderstandings in English classes?
This article outlines the three major issues in teaching English to speakers of other languages (TESOL). The first part of the paper will discuss the techniques considered effective in teaching English. The next part will outline the use of technology in teaching English and the last part will explain the use of first languages in TESOL classrooms.
METHOD
The data in this literature review uses secondary data taken from databases and books related to the issues mentioned above. Most of the journal articles used in this paper are research articles or articles that came from classroom practices. When searching for the articles, the key words used by the writer included terms like [ The books were chosen based on their topics and their availability in the library. The books used were as up-to-date as possible. Although some books were published as long ago as the 1970s, the knowledge contained in them is still widely cited by other authors. Zimmerman (2010) asserts that there have been some comments saying that teaching English is just a matter of implementing a strategy that will work for all types of students. Although this may be correct, most English teachers realize there are many aspects to the students such as English competency, personality, and sociocultural background (Brown, 1980) . Knowing all of these aspects makes the teachers more confident in finding the right strategies for teaching English. For instance, research conducted in Japan found that Japanese students tend to be quieter in the classroom (Harumi, 2010) . She conducted the research with 197 Japanese students enrolled in English degree programs. Their English proficiency was at an intermediate level and they had received English lessons for 6 years before they were enrolled in the program. The research also involved 52 native English teachers and 58 Japanese English teachers whose teaching experience ranged from 1 -35 years. The participants were asked to take questionnaires. The research gave similar but paraphrased questionnaires to the teachers. The results showed that the students tend to be silent because of linguistic and psychological problems such as a lack of confidence in speaking. However, the native English teachers thought that they were silent for cultural reasons and Japanese English teachers thought it was because they did not know the right answers. The research shows that there are differences in the ways that students and native and non-native English teachers see the causes of the quietness.
Techniques in Teaching English
Other research conducted in China reveals that many Asian students underestimate their own English proficiencies, which leads to anxiety when they learn English and little class participation (Liu and Jackson, 2008) . The research examined 547 participants who were enrolled in non-English departments for undergraduate degrees. The research used questionnaires to obtain the data needed. The results showed that there was a positive correlation between students' EFL anxiety and unwillingness to communicate in English.
These two Asian studies show that the best strategy for teaching these types of students may be involving them in group work so they can contribute more to their learning. The silence and low level of confidence are likely influenced by the sociocultural context where Asian students usually listen to their teachers and show respect by being quiet. In short, teaching English is more than implementing a strategy.
For strategies in English language teaching, theorists in language teaching and learning proposed the following methods: Grammar-Translation, Audiolingual and CLT (Richards & Rodgers, 1986; Brumfit & Johnson, 1979) . CLT has come into the spotlight because it focuses more on the integrated language skills of the learners (Liao, 2000; Richards & Rodgers, 1986) , unlike the first two methods, which see language separately and see the learners as passive actors in language learning. The Grammar-translation method focuses on translating word per word and the Audiolingual method is concerned with the students' exposure to English native speakers. In contrast, CLT focuses on grammatical, sociolinguistic, strategic and discourse competencies, which are believed to boost students' English competency and confidence (Liao, 2000) . Because of its wholeness in looking at language competencies, CLT is considered by many teachers to be the most effective teaching English method. CLT encourages communication ability for speaking. Turkey's government promotes CLT for teaching English to young learners (Kirkgöz, 2008) .
CLT is not without criticism. Kumaravadivelu (2003) criticizes CLT as a method that is "conceptualized by theorists, not those that are actualized by teachers in the classrooms" (p. 2). He mentions that CLT -and the other two methods -provide a set of principles to be implemented in a certain English classroom; therefore, they might not work in all types of classrooms. Apart from Kumaravadivelu's criticism, CLT is criticized by Swan (1985a, b) for neglecting the mother tongue in foreign language learning. In addition, CLT often confuses the teachers. For example, CLT recommends using authentic materials; however, Swan argues that teachers may be find this confusing because the materials are not especially designed for teaching and learning. They are designed only to convey information to the readers. Some English teachers, especially the non-native English teachers, may find it confusing.
The English teaching strategy proposed by Kumaravadivelu (2003) is the postmethod where teachers use "their local knowledge and local understanding" (p.549). He implies that teaching English does not need to apply a particular method. English teachers can use any method that they think is effective for their students' learning. That method is based on the knowledge and understanding that come from students' backgrounds, which consist of sociocultural, socio economic and students' competencies. To do this, teachers need to provide a considerable amount of time to study their students and the backgrounds.
Some teaching strategies may work for all types of students such as students with different ages, different language competencies, different personalities and different sociocultural backgrounds. However, teaching strategies will be more meaningful to the students if the students' conditions are taken into account. Local wisdoms are things that need to be considered by teachers who do not come from the same areas because it will make the English teaching learning process more effective.
Using Technology in Teaching English
Potential students who come from non-English speaking countries need to pass a certain score on the TOEFL test to study in many English-speaking countries such as the US. The Internet-based TOEFL test requires the students to work intensively with computers and the Internet. They have to read, write, listen and even speak to the computer connected to the Internet. This is an example of how technological advancement has influenced many aspects of life including the area of teaching English to speakers of other languages.
Conventional English teaching requires the students to come to English classes and do social activities in and outside the classrooms. Students are encouraged to work with their peers and interact with their teachers to improve their English. In this digital age, students can learn from computer software or the Internet and learn anywhere and anytime. One study conducted by Shang (2009) introduces animated computer software called Chatterbots, which "can engage the learners in the computer-simulated human-human interaction" (p.269). Unlike many computer software programs, which provide assistance in reading and listening skills, this Artificial-intelligence software understands human instructions and can answer questions given by a person in the English language. Although this software needs a high level of English proficiency, English class used CALL for the sake of students' learning. The research involved 15 volunteering participants who found that it was interesting to learn with the Chatterbots, and nearly half of them mentioned that the animation could answer some of the questions given by the participants. Most of them (73%) would like to have the software installed on their personal computer so they could learn independently.
Another study that took advantage of technological possibility was when Hamilton (2008) tried to use the technological tools to establish e-learning in an English as a Foreign Language (EFL) class. She, then interviewed the teachers and learners who used e-learning in the teaching learning process. The research reveals that the teachers and learners were concerned about using the technology because of the lack of familiarity with it in the beginning. But, as they engaged with the program, they found that it was helpful in developing their communication skills in and outside the classroom. Kazanzi and Okan (2009) evaluate a number of software packages aimed at improving children's English competency in Turkey. They assert that these computer programs are a type of edutainment, the acronym of education and entertainment. However, their research demonstrates that the software programs only provide the entertainment part and lack the education portion. Kazanzi and Okan claim that the software programs had not supported the standards set by the curriculum, lacked higher order or thinking instructions, and lacked students' involvement in problem solving.
Technology development can be a problematic issue in teaching and learning. As Evans (2008) mentions that, in one hand, technology does provide teachers with enormous ideas and they can use it to enhance the classroom practice. On the other hand, not all teachers know how to make use of the technology to improve their teaching. However, the use of technology in the classroom is unavoidable in the future.
The use of First Language in Tesol
The argument that learning English as a foreign language is best conducted by exposing the students with as much English language as possible is currently challenged. There has been a growing number of studies on using the first language in foreign language teaching and learning. Turnbull and Dailey-O'Cain (2009) argue that first language used in foreign language classrooms does give advantages. In addition, research shows that the use of the first language improves students' confidence to learn English, helps the students understand the cross cultural understanding between the native culture and English culture, and improves students' autonomy (Brooks-Lewis, 2009 ). Apart from that, students would be able to understand the teachers' instructions more easily. If only English is used during the class, the students may misinterpret the teachers' instructions. The use of first language can avoid misunderstanding between the students and teachers and improve the learning effectiveness.
The research has encouraged the codeswitching method in foreign language classroom practices. Codeswitching is defined as "the systematic, alternating use of two languages or language varieties within a single conversation or utterance" (Dailey-O'Cain & Liebscher, 2009, p. 131) . So, teachers can use the first language and English at the same time in a class. This method can create a bilingual learning process, which may increase students' proficiency. Although there have been no particular studies that state how much the first language should be used in an English class, "small amount of first language use may indeed lead to more comprehensible input and target-language production" (Turnbull & Daily-O'Cain, 2009, p. 5) . Even in an English class, students' English proficiency should be considered to decide how much first language should be ideally used. However, Macaro (2009) argues that the optimal use of codeswitching "only works in 'broadly communicative' classrooms, where predominantly the focus is on communicating meaning through the target language" (p. 39). Therefore, codeswitching may not be as effective in a content-based class as in a skill-based class. On the other hand, it is always good to remember that students need to see the ideal language model, someone who can speak English well that is usually the teacher (Dailey-O'Cain & Liebscher, 2009; Tyler in Madaus & Stufflebeam, 1989) .
CONCLUSION
The fact that English has become global and used as official languages in a number of non-English speaking countries has made teaching English for speakers of other languages more and more interesting to research. Finding the right teaching methods to make the students learn English effectively has been a constant issue in this area of teaching. Many educators believe that communicative language teaching is the most effective way to teach English because it provides "natural" language learning for the students and focuses on communicative competence (Hughes, 1983) . However, the criticism that addresses this method claims that it does not pay sufficient attention to the prior knowledge the students bring to the table as well as the influence of the first language to their English learning . This is closely related with the current fact that as English has become global, each country has its own characteristics of what good English is. For example, the Singapore English, or Singlish, has its characteristics of being different from that of American and British English due to the influence of the mother tongue (Lim, 2004) . Accordingly, Kumaravadivelu (2003) criticizes that the CLT does not take local knowledge and local understanding into account because the method tries to make the learners speak like native English speakers, which usually refers to American or British English. Therefore, it is strongly recommended that English teachers take the students' backgrounds into account. Consequently, teachers may use any teaching methods that work effectively for both teachers and students.
In relation to the use of technology in teaching, students and teachers sometimes find the technology overwhelming due to the lack of familiarity with the technology, and this may cause frustration (Evans, 2008) . However, the anxiety and frustration are lower when teachers and students get familiar with the students. As a matter of fact, technology can make the learning more fun and effective because the students and teachers can have the learning at anytime and anywhere. On the other hand, teachers and students need to be careful in selecting the computer software or other programs because some programs do not provide learning. The use of the first language in an English as a foreign language class is viewed as an important part of learning. It is believed that using two languages in the form of codeswitching is very effective in teaching a foreign language because it can avoid misunderstanding between students and teachers. Although the portion is still questionable, the codeswitching can be optimally used in classes which focus on communicative competence and less optimally used in content-based classes.
